
 
 
 
 
 

 

 Writing Progression at Merstham Primary School 

Nursery  Reception  Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Sentence Structure Sentence Structure  Sentence Structure Sentence Structure Sentence Structure Sentence Structure Sentence Structure Sentence Structure 

 Consolidate Nursery list Consolidate Year R list Consolidate Year 1 list  Consolidate Year 2 list  Consolidate Year 3 list Consolidate Year 4 list Consolidate Year 5 list. 

Compose and 
rehearse sentences 
orally without being 
required to write. 
 
 
Develop phonological 
awareness,so that 
children can:  
 
 

Compose and rehearse 
sentences orally. 

Compose and rehearse 
sentences orally. 

Compose and rehearse 
sentences orally. 

Compose and rehearse 
sentences orally 
(including dialogue), 
progressively build a 
varied and rich 
vocabulary 

Compose and 
rehearse sentences 
orally (including 
dialogue), 
progressively build a 
varied and rich 
vocabulary and an 
increasing range of 
sentence structures 

Compose and rehearse 
sentences orally 
(including dialogue), 
progressively build a 
varied and rich 
vocabulary and an 
increasing range of 
sentence structures 

Compose and rehearse 
sentences orally 
(including dialogue), 
progressively build a 
varied and rich 
vocabulary and an 
increasing range of 
sentence structures 

 Write short sentences, 
using the GPCs they 
have been taught so 
far, spelling some 
words in a phonetically 
plausible way, using a 
capital letter and full 
stop.  

Understand how words 
can combine to make: 
1) simple phrases, 2) 
simple clauses and 3) 
simple sentences. 
 

Write compound 
sentences that include 
coordination (using or, 
and, or, but) and 
complex sentences that 
include subordination 
(using when, if, that, or 
because). 
 

Extend the range of 
sentences with more 
than one clause by using 
a wider range of 
coordinating 
conjunctions [including: 
for, so, nor] and 
subordinating 
conjunctions [including: 
when, if, because, 
although, after, before, 
since, while] at beginning 
or within a sentence after 
the main clause. 

Extend the range of 
sentences with more 
than one clause by 
using a wider range of 
coordinating 
conjunctions 
[including: for, so, nor, 
yet] and subordinating 
conjunctions 
[including: when, if, 
because, although, 
after, before, since, 
while, as, despite, in 
spite, nevertheless, 
however, therefore] at 
beginning or within a 
sentence after the 
main clause. 

Vary sentence structure 
through use of 
coordination, 
subordination, adverbial 
phrases and relative 
clauses 

Vary sentence structure 
through use of 
coordination, 
subordination, adverbial 
phrases and relative 
clauses 

 Understand what a 
simple sentence is - e,g 
a subject and a verb. 

Understand what 
makes a simple 
sentence:: subject or 

Identify a simple, 
compound or complex 
sentence: subject or 

Explore and identify 
main and subordinate 
clauses in complex 

Construct complex 
sentences 1) start with 
an adverb in the initial 

Use verbs ending in -ed 
or -ing to start clauses to 
build complex sentences 

Use a range of complex 
construction strategies to 
build subordinating 



object, verb and main 
clause - a complete 
thought 

object (the who/what), 
verb (what doing), 
(check -) conjunctions, 
why, when, where, 
clauses? 

sentences. position or just after a 
verb, 2) start with a 
verb ending in -ed, 3) 
start with a verb 
ending in -ing 

[for example, Mortified 
by what he saw, Harry 
fled the scene. 
Encouraged by the 
bright weather, Jane set 
out for a long walk. 
Terrified by the dragon, 
George fell to his knees.  

clauses: 1) starting with -
ed verb; 2) starting with -
ing verb; 3) starting with -
ly adverb followed by 
verb; 4) embedding 
relative clause; 5) 
subordinating conjunction 
at start or middle. 

 To orally use simple 
Conjunctions: and  
 
To orally use 
compound sentences 
using (coordinating 
conjunctions) and / but  
 
 
 
 

To orally use simple 
coordinating 
conjunctions: and, but  

Join words using and, 
but. 

Join independent 
clauses using the 
coordinating 
conjunction and, but. 

Understand and identify 
what makes a 
compound sentence: 
subject or objects (the 
who/what), verbs (what 
doing?) and two main 
clauses (?) 
 

 

 

To orally use simple 
coordinating 
conjunctions: and, but  

Join words using and, 
but. 

Join independent 
clauses using the 
coordinating conjunction 
and, but. 

Understand and identify 
what makes a compound 
sentence: subject or 
objects (the who/what), 
verbs (what doing?) and 
two main clauses (?) 

Use one word in isolation 
to grab the reader’s 
attention [for example, 
Stop! Thud!] 

Use -ly adverbs of 
manner and -ing 
fronted adverbial 
phrases to create 
complex sentences 
[Rushing against the 
clock, Jack knew it 
would be difficult. 
Silently trudging 
through the snow, 
Sam made his way up 
the mountain.]  

Create complex 
sentences, using relative 
clauses beginning with 
who, which, where, 
when, whose, that or 
with an implied (i.e. 
omitted) relative pronoun 
[for example, John, who 
was sad, dragged his 
feet. The robberies, 
which had taken place 
over the past month, 
remained unsolved.] 

Create complex 
sentences, using relative 
clauses beginning with 
who, which, where, 
when, whose, that or with 
an implied (i.e. omitted) 
relative pronoun [for 
example, John, who was 
sad, dragged his feet. 
The robberies, which had 
taken place over the past 
month, remained 
unsolved.] 

  Start sentences in 
different ways: using 
the personal pronoun I, 
a name, Naughty 
Goldilocks ate the 
porridge. 

     

  
Vary the types of 
sentences for clarity, 
purpose and effect. 

Vary the types of 
sentences for clarity, 
purpose and effect 

Use sentences with 
different forms: 
statement, question, 

Vary the types of 
sentences for clarity, 
purpose and effect 

Use sentences with 
different forms: 
statement, question, 

Vary the types of 
sentences for clarity, 
purpose and effect 

Use sentences with 
different forms: 
statement, question, 

 
Vary the types of 
sentences for clarity, 
purpose and effect within 
a piece of writing by 
mixing long and short 
sentences to change, 
accelerate or slow the 

 
Vary the types of 
sentences for clarity, 
purpose and effect within 
a piece of writing using a 
range of simple, 
compound and complex 
constructions for clarity, 



exclamation, command 

Identify how the 
grammatical patterns in 
a sentence indicate its 
function as a statement, 
question, exclamation or 
command 

exclamation, command 

Identify how the 
grammatical patterns in 
a sentence indicate its 
function as a statement, 
question, exclamation or 
command 

exclamation, 
command 

Identify how the 
grammatical patterns 
in a sentence indicate 
its function as a 
statement, question, 
exclamation or 
command 

pace for the reader. 
 
 
Create different 
emphasis in sentences 
through the word order 
 

purpose and effect 

Basics  Basics  Basics Basics Basics  Basics Basics Basics 

To spot and suggest 
rhymes  
 
To count or clap 
syllables in a word  
 
To recognise words 
with the same initial 
sound, such as money 
and mother 

To orally use repetition 
in description e.g. a 
lean cat, a mean cat. 

Describe  shape, 
colour, size and 
emotion. 

Use adjectives to create 
expanded noun phrases 
which add description 
and specification [for 
example, the blue 
butterfly, plain flour, the 
man in the moon, the 
large grey table] 

Use precise adjectives in 
descriptive noun phrases 

Use complicated noun 
phrases expanded by 
the addition of 
ambitious modifying 
adjectives, nouns and 
prepositional phrases 
!"#$%&'()*+&,%-.&%

-&(/.&$%&'*(01&1%-#%2%
-.&%3-$4/-%)(-.3%
-&(/.&$%54-.%/6$+7%.(4$8%
-.&%.&$#4/%3#+14&$%54-.%
609$&(:(9+&%3*4$4-,; 

Use expanded noun 
phrases to convey 
complicated information 
concisely [for example,  
The strict geography 
teacher with slick, black 
hair. The crumbly cookie 
with tasty marshmallow 
pieces melted in my 
mouth.] 

Use expanded noun 
phrases to convey 
complicated information 
concisely [for example, 
the fact that it was raining 
meant the end of sports 
day] 

 To be able to identify 
repetition for rhythm: 
e.g. He walked and he 
walked. 

To be able to identify 
repetition for rhythm: 
e.g. He walked and he 
walked. 

Use expanded noun 
phrases to convey 
complicated information 
concisely [for example, 
the fact that it was 
raining meant the end of 
sports day] 

Use well chosen 
adjectives to modify 
nouns appropriately. 

Use adjectival phrases 
[for example, biting 
cold wind] 

Create different 
emphasis in sentences 
through choice of noun 
phrases 

Create different 
emphasis in sentences 
through choice of noun 
phrases 

Adverbs and 
Adverbial Phrases. 

Adverbs and 
Adverbial Phrases. 

Adverbs and 
Adverbial Phrases. 

Adverbs and Adverbial 
Phrases. 

Adverbs and Adverbial 
Phrases. 

Adverbs and 
Adverbial Phrases. 

Adverbs and Adverbial 
Phrases. 

Adverbs and Adverbial 
Phrases. 

  Use adverbs of time 
(time sequence 
indicator words and 
phrases) to order 
writing [for example, 
Then I had lunch.] 

Add the suffix –ly to turn 
adjectives into adverbs 
e.g. Tom ran quickly 
down the hill.  
 
-‘ly’ starters e.g. Usually, 
Eventually, Finally, 
Carefully, Slowly,  
 

Use adverbs [for 
example, then, next, 
soon, therefore, later that 
day, as dawn broke, as 
dusk fell] to express 
time, place, relationship, 
and cause 
 

Select, generate and 
effectively use 
powerful adverbs [for 
example, suddenly, 
silently, soon, 
eventually.] 

Indicate degrees of 
possibility using adverbs 
[for example, perhaps, 
surely] 

Use adverbs and 
adverbial phrases to 
qualify, intensify or 
emphasise [for example, 
The dog is so incredibly 
stupid, an exceptional 
result] 
 



 

   Add the suffix –ly to spell 
adverbs. 

    

   Start sentences in ways 
different from a name or 
personal pronoun [for 
example, One bright 
morning, One day] 

Signal openings and 
closings in stories and 
non-fiction [for example, 
Early one morning…, 
Whales are the largest 
creatures. Eventually,…, 
Ultimately,…] 

Use fronted adverbials 
of place, time, manner 
[for example, Without 
care, Roger raced 
home. Later that day, I 
heard the bad news. 
At dawn, the 
scarecrow cried. At the 
seaside, Janice fed 
the seagulls. As the 
clock struck twelve, 
the soldiers sprang 
into action. In the 
distance, a lone wolf 
howled. We met by the 
station. Before the sun 
came up, he was 
awake.] 

Use fronted adverbials of 
place, time, manner [for 
example, Without care, 
Roger raced home. Later 
that day, I heard the bad 
news. At dawn, the 
scarecrow cried. At the 
seaside, Janice fed the 
seagulls. As the clock 
struck twelve, the 
soldiers sprang into 
action. In the distance, a 
lone wolf howled. We 
met by the station. 
Before the sun came up, 
he was awake.] 

Use fronted adverbials of 
place, time, manner [for 
example, Without care, 
Roger raced home. Later 
that day, I heard the bad 
news. At dawn, the 
scarecrow cried. At the 
seaside, Janice fed the 
seagulls. As the clock 
struck twelve, the 
soldiers sprang into 
action. In the distance, a 
lone wolf howled. We met 
by the station. Before the 
sun came up, he was 
awake.] 

   Use –ly adverbs in 
different positions in a 
sentence. 

Use a variety of 
sentence openers. 

Use adverbials of 
place, time, manner in 
different positions 
within a sentence to 
vary sentence 
structure 

Use adverbials of place, 
time, manner in different 
positions within a 
sentence to vary 
sentence structure 

Use adverbials of place, 
time, manner in different 
positions within a 
sentence to vary 
sentence structure 

   Use prepositions to 
indicate position in a 
place or an environment 
[for example, in, on 
behind, under, above, 
below, beneath, within, 
outside, beyond] 

Use noun phrases 
expanded by the addition 
of ambitious modifying 
adjectives, nouns and 
prepositional phrases 
!"#$%&'()*+&,%-.&%-&(/.&$%
&'*(01&1%-#%2%-.&%3-$4/-%

)(-.3%-&(/.&$%54-.%/6$+7%
.(4$8%-.&%.&$#4/%3#+14&$%
54-.%609$&(:(9+&%3*4$4-; 

Use noun phrases 
expanded by the 
addition of ambitious 
modifying adjectives, 
nouns and 
prepositional phrases 
!"#$%&'()*+&,%-.&%
-&(/.&$%&'*(01&1%-#%2%
-.&%3-$4/-%)(-.3%
-&(/.&$%54-.%/6$+7%.(4$8%
-.&%.&$#4/%3#+14&$%54-.%
609$&(:(9+&%3*4$4-; 

Use noun phrases 
expanded by the 
addition of ambitious 
modifying adjectives, 
nouns and prepositional 
phrases !"#$%&'()*+&,%
-.&%-&(/.&$%&'*(01&1%-#%

2%-.&%3-$4/-%)(-.3%
-&(/.&$%54-.%/6$+7%.(4$8%
-.&%.&$#4/%3#+14&$%54-.%
609$&(:(9+&%3*4$4-; 

Use noun phrases 
expanded by the addition 
of ambitious modifying 
adjectives, nouns and 
prepositional phrases !"#$%
&'()*+&,%-.&%-&(/.&$%
&'*(01&1%-#%2%-.&%3-$4/-%
)(-.3%-&(/.&$%54-.%/6$+7%
.(4$8%-.&%.&$#4/%3#+14&$%
54-.%609$&(:(9+&%3*4$4-; 

   Use prepositions [before, 
after, during, in, because 
of] to express time, 

Use prepositional 
phrases for post-
modification of nouns. 

Use prepositional 
phrases for post-
modification of nouns. 

Use prepositional 
phrases for post-
modification of nouns. 

Use prepositional 
phrases for post-
modification of nouns. 



place, relationship, and 
cause. 

Purpose Purpose Purpose Purpose Purpose Purpose Purpose Purpose 

  Write interesting, 
engaging and 
thoughtful texts which 
are appropriate to the 
audience and purpose, 
including opportunities 
to write as a reader, 
historian, scientist, etc.  
 
 

Write interesting, 
engaging and thoughtful 
texts which are 
appropriate to the 
audience and purpose, 
including opportunities to 
write as a reader, 
historian, scientist, etc.  
 
 

Write interesting, 
engaging and thoughtful 
texts which are 
appropriate to the 
audience and purpose, 
including opportunities to 
write as a reader, 
historian, scientist, etc.  
 
 

Write interesting, 
engaging and 
thoughtful texts which 
are appropriate to the 
audience and purpose, 
including opportunities 
to write as a reader, 
historian, scientist, etc.  
 
 

Write interesting, 
engaging and thoughtful 
texts which are 
appropriate to the 
audience and purpose, 
including opportunities to 
write as a reader, 
historian, scientist, etc.  
 
 

Write interesting, 
engaging and thoughtful 
texts which are 
appropriate to the 
audience and purpose, 
including opportunities to 
write as a reader, 
historian, scientist, etc.  
 
 

   Write effectively and 
coherently for different 
purposes, drawing on 
their reading to inform 
the vocabulary and 
grammar of their writing. 

Identify and discuss the 
purpose, audience, 
language, and structures 
of narrative, non-fiction 
and poetry 

Identify and discuss 
the purpose, audience, 
language, and 
structures of narrative, 
non-fiction and poetry 

Identify the audience for 
and purpose of the writing, 
select the appropriate 
form and use other similar 
writing as models for their 
own. 

[For example, 
understands authorial 
intent linked to sentence 
choices, vocabulary 
choices, figurative 
language choices and the 
intended effect on the 
reader.] 

Identify the audience for 
and purpose of the 
writing, select the 
appropriate form and use 
other similar writing as 
models for their own. 

[For example, 
understands authorial 
intent linked to sentence 
choices, vocabulary 
choices, figurative 
language choices and the 
intended effect on the 
reader.] 

   
Write narratives about 
personal experiences 
and those of others (real 
and fictional) 

Write about real events 

Write poetry 

 
Write for a range of 
purposes. 

 
Write effectively and 
cohesively for a range 
of purposes. 

 
Write effectively for a 
range of purposes and 
audiences, selecting 
language that shows 
good awareness of the 
reader [for example, the 
use of the first person in 
a diary; direct address in 
instructions and 
persuasive writing] 

 
Write effectively for a 
range of purposes and 
audiences, selecting 
language that shows 
good awareness of the 
reader [for example, the 
use of the first person in 
a diary; direct address in 
instructions and 
persuasive writing] 

      Exercise an assured and 
conscious control over 
levels of formality, 

Exercise an assured and 
conscious control over 
levels of formality, 



particularly through 
manipulating grammar 
and vocabulary to 
achieve this. 

particularly through 
manipulating grammar 
and vocabulary to 
achieve this  

       Choose whether to write 
formally or informally 
depending on the genre. 

       Appreciate the difference 
between structures and 
vocabulary typical of 
informal and formal 
speech and writing. For 
example, [for example, 
the use of subjunctive 
forms such as If I were or 
Were they to come, to 
emphasise formality, 
urgency or importance in 
very formal writing and 
speech such as The 
teacher insists that you 
are on time/her pupils be 
on time] 

   Include the main 
features of the genre / 
text type. 

In narratives, create 
settings, characters and 
plot , develop multiple 
ideas, enrich writing with 
descriptive detail, and 
include and maintain text 
type features 

In narratives, create 
settings, characters 
and plot Develop ideas 
in detail using in depth 
description and 
vocabulary to create 
emphasis, humour, 
atmosphere, 
suspense. 

In narratives, describe 
settings, characters and 
atmosphere and 
integrate dialogue to 
convey character and 
advance the action, 

In narratives, describe 
settings, characters and 
atmosphere and integrate 
dialogue to convey 
character and advance 
the action. 

   Include ideas suitable for 
a narrative and relevant 
for non-fiction [for 
example, informative 
points in a report, 
memories in a recount] 

 Write an effective and 
accurate character 
description or setting. 

Create complicated 
narratives [for example, 
parallel plot, flashback, 
parody] and more 
controlled non fictions 
[for example, language 
choices support the 
purpose] 

Create complicated 
narratives [for example, 
parallel plot, flashback, 
parody] and more 
controlled non fictions [for 
example, language 
choices support the 
purpose] 

    In non-narrative material, 
use simple 
organisational devices 
[for example, headings 
and sub-headings to 

In non-narrative 
material, use a topic 
sentence to introduce 
a paragraph, use 
technical 

In non-narrative material, 
use a topic sentence to 
introduce a paragraph, 
use technical 
language/using simple 

In non-narrative material, 
use a topic sentence to 
introduce a paragraph, 
use technical 
language/using simple 



group ideas and aid 
presentation] ,develop 
multiple ideas that are 
factual and precise, and 
include and maintain text 
type features. 

language/using simple 
organisational devices 
[for example, 
headings, sub-
headings, captions, 
bullet points] Develop 
ideas in detail by 
providing anecdotes, 
facts and reflections. 

organisational devices 
[for example, headings, 
sub-headings, captions, 
bullet points]   
Develop ideas in detail 
by providing anecdotes, 
facts and reflections. 

organisational devices 
[for example, headings, 
sub-headings, captions, 
bullet points] 
Develop ideas in detail by 
providing anecdotes, 
facts and reflections. 

  Write in different forms 
[for example, 
instructions, narratives, 
recounts, poems, 
information texts, lists, 
labels, messages, 
invitation.] using simple 
text type features to 
indicate an 
understanding of the 
form’s purpose 

Write in different forms 
[for example, 
instructions, narratives, 
recounts, poems, 
information texts, lists, 
labels, messages, 
invitation.] using simple 
text type features to 
indicate an 
understanding of the 
form’s purpose 

Write in different forms 
[for example, 
instructions, narratives, 
recounts, poems, 
information texts, lists, 
labels, messages, 
invitation.] using simple 
text type features to 
indicate an 
understanding of the 
form’s purpose 

Include all features of 
a genre/text type 
appropriately and 
consistently. 

Use further 
organisational and 
presentational devices to 
structure text and to 
guide the reader [for 
example, headings, 
bullet points, underlining, 
diagrams, text boxes] 

Use further 
organisational and 
presentational devices to 
structure text and to 
guide the reader [for 
example, headings, bullet 
points, underlining, 
columns and tables) 

  Use topic words, story 
words and storytelling 
language [for example, 
Once upon a time, One 
day, The end) 

Use topic words, story 
words and storytelling 
language [for example, 
Once upon a time, One 
day, The end) 

Use topic words, story 
words and storytelling 
language [for example, 
Once upon a time, One 
day, The end) 

Use topic words, story 
words and storytelling 
language [for example, 
Once upon a time, 
One day, The end) 

Execute a text 
type/genre by including 
all genre features or 
adapt deliberately when 
required. 

Execute a text type/genre 
by including all genre 
features or adapt 
deliberately when 
required. 

      Develop imaginative and 
logical ideas in narrative 
and in non-fiction. 

Develop imaginative and 
logical ideas in narrative 
and in non-fiction. 

      Ensure correct subject 
and verb agreement 
when using singular and 
plural, distinguishing 
between the language of 
speech and writing and 
choosing the appropriate 
register. 

Ensure correct subject 
and verb agreement 
when using singular and 
plural, distinguishing 
between the language of 
speech and writing and 
choosing the appropriate 
register. 

   Engage the reader: 
include interesting story 
ideas and description 
and provide factual ideas 
and information; ask 
them a question; choose 
appropriate vocabulary 

Sustain writing across a 
whole text selecting 
appropriate and effective 
language choices for the 
effect they will have on 
the reader. 

Make interesting and 
varied language 
choices. 

Structure and organise 
writing so it reflects 
different paces in 
narrative and supporting 
evidence in non-fiction. 

Tell a story with 
imaginative flair and with 
control and direction in 
non-fiction. 

     Use rhetorical Use rhetorical questions Maintain and challenge 



questions to involve 
the reader and 
heighten engagement 
[for example, Can we 
honestly believe…?] 

to involve the reader and 
heighten engagement 
[for example, Can we 
honestly believe…?] 

the reader’s interest 
through style and genre 
feature choices {for 
example, elaborate detail 
in narrative or 
succinctness in police 
report] 

       
Manipulate well-known 
genres for different effects 
[for example, fairytales with 
a twist exploring new 
viewpoint] 

       
Navigate a reader through 
a text in a logical way or 
change this deliberately. 
(for example, use humour 
or control the direction of 
non-fiction through a range 
of strategies, such as 
persuasive devices] 

   
Make comments to 
indicate viewpoint 

Express basic viewpoint, 
an opinion or promote an 
idea [for example, I believe 
…] 

Establish and maintain 
point of view/viewpoint 
throughout the writing 

Ensure point of view is 
clear and controlled with 
some elaboration 

Convey a convincing 
viewpoint using another’s 
point of view to support or 
contrast writer’s own 
opinion 

 
Paragraphs 

 
Paragraphs 

 
Paragraphs 

 
Paragraphs 

 
Paragraphs 

 
Paragraphs 

 
Paragraphs Paragraphs 

   
Group ideas together. Group ideas together. Write  3 sentences around 

one idea - in narrative or 
non-fiction 

In narrative: write stories 
in paragraphs with a 
clear structure 

Use paragraphs to 
organise ideas 

Consistently use 
paragraphs across the 
whole text to support the 
ease of engagement for 
the reader. 



    
Use paragraphs to group 
related material and 
organise them around a 
theme. 

Use paragraphs to 
organise ideas around a 
theme in narrative and 
non-fiction. 

Précise longer passages. Précise longer passages. 

   
Organise and present 
whole texts effectively 
that sequence and 
structure information. 

 
Organise and present 
whole texts effectively 
that sequence and 
structure information. 

 
Organise and present 
whole texts effectively 
that sequence and 
structure information. 

 
Organise and present 
whole texts effectively 
that sequence and 
structure information. 

 
Organise and present 
whole texts effectively 
that sequence and 
structure information. 

Organise and present 
whole texts effectively that 
sequence and structure 
information. 

   
Use formulaic phrases 
to open and close texts. 

 
Use formulaic phrases to 
open and close texts. 

 
Use openings and 
closings in stories and 
non-fiction. 

Plan and write an 
opening paragraph 
which combines the 
introduction of a setting 
and character/s. 

Start a new paragraph to 
show change in time, 
place, event or person 

Start a new paragraph to 
show change in time, 
place, event or person 

   
Use familiar plots to 
structure the opening, 
middle and ending of 
stories. 

 
Use familiar plots to 
structure the opening, 
middle and ending of 
stories. 

 
Use familiar plots to 
structure the opening, 
middle and ending of 
stories. 

Organise writing with a 
clear beginning, middle 
and end 

Blend action, dialogue and 
description within and 
across paragraphs 

Blend action, dialogue and 
description within and 
across paragraphs 

  
 

   Use exciting openers 
to grab the reader’s 
attention; use dramatic 
endings in stories that 
link back to opening 
and strong 
conclusions in non-
fiction. 

Use exciting openers to 
grab the reader’s 
attention; use dramatic 
endings in stories that 
link back to opening and 
strong conclusions in 
non-fiction 
 
 
Vary connectives within 
paragraphs to build 
cohesion into a 
paragraph. 

Use exciting openers to 
grab the reader’s attention; 
use dramatic endings in 
stories that link back to 
opening and strong 
conclusions in non-fiction. 

  
Sequence (simple and 
compound) sentences to 
construct short cohesive 
narratives (real or 
fictional) with logical links 

Construct a cohesive 
piece with logical links [for 
example, use line breaks 
to show new ideas in 
narrative and numbers to 

Construct a cohesive 
piece with logical 
links/breaks. 

 
Construct a cohesive 
piece with logical 
links/breaks. 

 
Construct a cohesive 
piece with logical 
links/breaks. 

Construct a cohesive piece 
with logical links/breaks. 



and breaks. order non-fiction writing] 

  
Use numbers, words and 
phrases to sequence 
ideas and events 

Show simple cohesion 
and create flow within 
sentences using pronouns 
and proper nouns,  

Show simple cohesion and 
create flow within 
sentences using pronouns 
and proper nouns, 
cohesive phrases, and 
references back to 
previous points 

Sustain cohesive writing 
between sentences and 
across paragraphs in a 
text using increasingly 
accurate language 
choices 

Use a wide range of 
devices to build cohesion 
within and across 
paragraphs. 

Use a wide range of 
devices to build cohesion 
within and across 
paragraphs. 

  
Repeat key words to 
show meaning. 

  

  

Link ideas and avoid 
repetition using nouns 
or pronouns [for 
example, he, she, they, 
it] within and across 
sentences for clarity, 
cohesion and readability 

Link ideas and avoid 
repetition using synonyms 
and pronouns. 

Link ideas and avoid 
repetition using synonyms 
and pronouns. 

     
Link ideas using 
sentences that lead on 
from a previous 
sentence to form a 
group of 
connected/related ideas 

Link ideas using phrases 
that make references back 
to original points 

Link ideas using repetition 
of a word or phrase 

     
Link ideas within 
paragraphs using 
fronted adverbials for 
when and where 

Link ideas using 
adverbials of time [for 
example, later, then, 
presently, subsequently], 
place [for example, 
nearby] and number [for 
example, firstly, secondly] 

Link ideas using 
complicated adverbial 
phrases [for example, on 
the other hand, in contrast, 
as a consequence] 

     

 
Link ideas within and 
across paragraphs using 
tense choices [for 
example, he had seen her 

Link ideas within and 
across paragraphs using 
tense choices [for 
example, he had seen her 



before] before] 

 
Dialogue and 
Contracted Form. 

 
Dialogue and 
Contracted Form 

 
Dialogue and 
Contracted Form 

 
Dialogue and 
Contracted Form 

 
Dialogue and 
Contracted Form 

Dialogue and 
Contracted Form 

Dialogue and Contracted 
Form 

Dialogue and Contracted 
Form 

  
  Spell more words with 

contracted forms using 
apostrophes to mark 
where letters are omitted, 

 
Spell more words with 
contracted forms using 
apostrophes to mark 
where letters are omitted, 

Spell more words with 
contracted forms using 
apostrophes to mark 
where letters are 
omitted, 

Use contracted forms in 
dialogues in narrative. 

Use the range of 
punctuation taught at key 
stage 2 mostly correctly 
[for example, inverted 
commas and other 
punctuation to indicate 
direct speech] 

  
  Secure use of  punctuation 

of direct speech using 
inverted commas and 
other direct speech 
punctuation. 

 

 

 

Use full punctuation for 
direct speech: inverted 
commas and other 
punctuation to indicate 
direct speech [for 
example, a comma after 
the reporting clause; 
end punctuation within 
inverted commas: The 
conductor shouted, “Sit 
down! “It’s late,” gasped 
Cinderella!”] 

Each new speaker on a 
new line 

In narratives, describe 
settings, characters and 
atmosphere and integrate 
dialogue to convey 
character and advance the 
action. 

In narratives, describe 
settings, characters  and 
atmosphere and integrate 
dialogue to convey 
character and advance the 
action. 

  
    Blend action, dialogue and 

description within and 
across paragraphs 

Appreciate the difference 
between structures and 
vocabulary typical of 
informal and formal speech 
and writing,  [for example, 
find out – discover; ask for 
– request; go in – enter; 
the use of question tags: 
He’s your friend, isn’t he? 
and the use of contracted 
forms in dialogue in 



narratives] 

 
Tenses 

 
Tenses Tenses Tenses Tenses Tenses Tenses Tenses 

  
Use simple past and 
simple present tenses 
correctly 

Use the (simple) present 
and (simple) past tenses 
correctly and consistently, 

Use the present perfect 
form of verbs, in contrast 
to the simple past tense, to 
indicate a completed 
action [for example, using 
have and had: He has 
gone out to play instead of 
He went out to play. I have 
washed my hands. We will 
have eaten our lunch by 
the time Dad arrives. Jack 
had watched TV for over 
two hours!] 

Use the perfect form of 
verbs to mark 
relationships of time and 
cause. 

Use the perfect form of 
verbs to mark 
relationships of time and 
cause. 

Use the perfect form of 
verbs to mark relationships 
of time and cause. 

  
 Use the progressive form 

of verbs in the present and 
past tense to mark actions 
in progress [for example, 
they were jumping, she is 
drumming, he was 
shouting] 

Use the progressive form 
of verbs in the present and 
past tense to mark actions 
in progress [for example, 
they were jumping, she is 
drumming, he was 
shouting] 

Use the progressive 
form of verbs in the 
present and past tense 
to mark actions in 
progress [for example, 
they were jumping, she 
is drumming, he was 
shouting] 

Use the progressive form 
of verbs in the present and 
past tense to mark actions 
in progress [for example, 
they were jumping, she is 
drumming, he was 
shouting] 

Use the progressive form 
of verbs in the present and 
past tense to mark actions 
in progress [for example, 
they were jumping, she is 
drumming, he was 
shouting] 

  
Use and maintain the 
correct tense. 

Re-read to check that 
verbs to indicate time are 
used correctly and 
consistently, including 
verbs in the continuous 
form 

Show consistent and 
correct use of tense 
throughout a piece of 
writing with accurate 
subject/verb agreement 

Show consistent and 
correct use of tense 
throughout a piece of 
writing with accurate 
subject/verb agreement 

Ensure the consistent and 
correct use of tense 
throughout a piece of 
writing. 

Ensure the consistent and 
correct use of tense 
throughout a piece of 
writing. 

 

Appreciate the difference 
between structures and 
vocabulary typical of 
informal and formal speech 
and writing. For example, 



use passive verbs to affect 
the presentation of 
information in a sentence 
[for example, the gun was 
removed from the cabinet 
(by…), I broke the window 
in the greenhouse versus 
The window in the 
greenhouse was broken 
(by me) 

 

Text Structure Text Structure Text Structure Text Structure Text Structure Text Structure Text Structure Text Structure 

 Consolidate Nursery 
List: 

Consolidate Year R 
list. 

Consolidate Year 1 list. Consolidate Year 2 list 
 
Consolidate Year 3 
list. 

 
Consolidate Year 4 list. 

 
Consolidate Year 5 list. 

Fiction  Fiction  Fiction  Fiction  Fiction  
 
Fiction  

 
Fiction  

 
Fiction  

Use orally: 

Engage in extended 
conversations about 
stories, learning new 
vocabulary. 

Understand the five 
key concepts about 
print: 

 • print has meaning  

• print can have 
different purposes 

 • we read English text 
from left to right and 
from top to bottom 

 • the names of the 

Use orally: 

Planning Tool –Story 
map /story mountain 

Whole class retelling of 
story 

Understanding of 
beginning/ middle / end 

Retell simple 5-part 
story: 

Once upon a time 

First / Then / Next 

But 

Planning Tools: Story 
map / story mountain 

(Refer to Story-Type 
grids) 

Plan opening around 
character(s), setting, 
time of day and type of 
weather 

Understanding - 
beginning /middle /end 
to a story 

Understanding - 5 parts 
to a story: 

Opening e.g. Once 
upon a time… 

Secure use of planning 
tools: Story map / story 
mountain / story grids/ 
’Boxing- up’ grid 

Plan opening around 
character(s), setting, 
time of day and type of 
weather 

Understanding 5 parts to 
a story with more 
complex vocabulary 

Opening e.g. In a land 
far away… One cold but 
bright morning…   

Build-up e.g.Later that 
day 

Secure use of planning 
tools: 

Story map /story 
mountain / story grids / 
‘Boxing-up’ grid 

Plan opening around 
character(s), setting, 
time of day and type of 
weather 

Extended vocabulary to 
introduce 5 story parts: 

Introduction –should 
include detailed 
description of setting or 
characters  

Build-up –build in some 

 
Secure use of 
planning tools: e.g. 
story map /story 
mountain /story grids 
/’Boxing-up’ grids  
 
Plan opening using: 
Description /action 
Paragraphs: to 
organise each part of 
story to indicate a 
change in place or 
jump in time  
 
Build in suspense 
writing to introduce the 
dilemma  
 
Develop 5 parts to 
story Introduction 
Build-up Problem / 
Dilemma Resolution 
Ending  

 
Secure independent use 
of planning tools Story 
mountain /grids/flow 
diagrams 
 
Plan opening using: 
Description 
/action/dialogue  
 
 
Use change of place, 
time and action to link 
ideas across paragraphs 
 
Use 5 part story 
structure  
Writing could start at any 
of the 5 points 
This may include 
flashbacks Introduction –
should include action / 
description -character or 
setting / dialogue  

 
Layout devices, such as 
headings, sub -headings, 
columns, bullets, or 
tables, to structure text 
 
 
Secure independent 
planning across story 
types using a story 
structure. Include 
suspense, cliff hangers, 
flashbacks/forwards, time 
slips  
 
Start a story at any point 
of the story structure 
 
Maintain plot consistently 
working from plan 
  
Secure development of 
characterisation. 



different parts of a 
book  

• page sequencing 

Repeat words and 
phrases from familiar 
stories. 

So 

Finally,.....happily ever 
after  

Build-up e.g. One 
day... 

Problem / Dilemma 
e.g. Suddenly,../ 
Unfortunately,... 

Resolution 
e.g.Fortunately,... 

Ending e.g. Finally,... 

Problem / Dilemma e.g. 
To his amazement 

Resolution e.g. As soon 
as 

Ending e.g. Luckily, 
Fortunately, 

Ending should be a 
section rather than one 
final sentence e.g. 
suggest how the main 
character is feeling in the 
final situation. 

suspense towards the 
problem or dilemma 

Problem / Dilemma –
include detail of actions / 
dialogue 

Resolution - should link 
with the problem  

Ending – clear ending 
should link back to the 
start, show how the 
character is feeling, how 
the character or situation 
has changed from the 
beginning. 

 
Clear distinction 
between resolution 
and ending.  
 
Ending should include 
reflection on events or 
the characters. 
 
Appropriate choice of 
pronoun or noun 
across sentences to 
aid cohesion.  

 
Build-up –develop 
suspense techniques  
 
Problem / Dilemma –
may be more than one 
problem to be resolved  
 
Resolution –clear links 
with dilemma  
 
Ending –character could 
reflect on events, any 
changes or lessons, look 
forward to the future and 
ask a question 

 Non-fiction: Non-fiction: Non-fiction: Non-fiction: 
 
Non-fiction: 

 
Non-fiction: 

 
Non-fiction: 

 

 

 

Factual writing closely 
linked to a story 

Simple factual 
sentences based 
around a theme 

Names  

Labels  

Captions  

Lists  

Diagrams  

Message 

Planning tools: 

text map / boxing up  

Heading Introduction 

Opening factual 
statement 

Middle section(s) 

Simple factual 
sentences around a 
them 

Labelled diagrams 

Ending 

Concluding sentence 

 

Secure use of planning 
tools: Text map / 
washing line / ‘Boxing –
up’ grid  

Introduction 

Heading 

Hook to engage reader 

Factual statement / 
definition 

Opening question 

Middle section(s) 

Group related ideas / 
facts into sections Sub 
headings to introduce 

Secure use of planning 
tools: e.g. Text map, 
washing line, ‘Boxing –
up’ grid, story grids 

Paragraphs to organise 
ideas around a theme 

Introduction 

Develop hook to 
introduce and tempt 
reader in e.g. Who....? 
What....? Where....? 
Why....? When....? 
How....? 

Middle Section(s) 

Group related ideas 
/facts into paragraphs 
Sub headings to 
introduce sections / 

Secure use of 
planning tools: Text 
map/ washing line/ 
‘Boxing –up’ grid  
 
Paragraphs to 
organise ideas around 
a theme 
 
Logical organisation  
 
Group related 
paragraphs  
 
Develop use of a topic 
sentence  
 
Link information within 
paragraphs with a 
range of conjunctions..  
 
Use of bullet points, 
diagrams  
 
Introduction Middle 
section(s) Ending  

Independent planning 
across all genres and 
application  
 
Secure use of a range of 
layouts suitable to text.  
 
Structure: Introduction / 
Middle / Ending  
 
Secure use of 
paragraphs: Use a 
variety of ways to open 
texts and draw reader in 
and make the purpose 
clear  
 
Link ideas within and 
across paragraphs using 
a full range of 
conjunctions and 
signposts  
 
Use rhetorical questions 
to draw the reader in 
 

Secure planning across 
nonfiction genres and 
application 
 
Use a variety of text 
layouts appropriate to 
purpose 
 
Use range of techniques 
to involve the reader –
comments, questions, 
observations, rhetorical 
questions 
 
Express balanced 
coverage of a topic 
 
Use different techniques 
to conclude texts 
 
Use appropriate formal 
and informal styles of 
writing 
 
Choose or create 
publishing format to 



sentences /sections 

Use of lists – what is 
needed / lists of steps to 
be taken Bullet points for 
facts  

Diagrams  

Ending  

Make final comment to 
reader 

Extra tips! / Did-you-
know? facts / True or 
false? 

The consistent use of 
present tense versus 
past tense throughout 
texts 

Use of the continuous 
form of verbs in the 
present and past tense 
to mark actions in 
progress (e.g. she is 
drumming, he was 
shouting) 

paragraphs 

Topic sentences to 
introduce paragraphs 

Lists of steps to be taken 
Bullet points for facts 
diagram 

Develop Ending 
response flow 

Personal extra 
information / reminders 
e.g. Information boxes/ 
Five Amazing Facts / 
Wow comment 

Use of the perfect form 
of verbs to mark 
relationships of time and 
cause e.g. I have written 
it down so I can check 
what it said 

Use of present perfect 
instead of simple past. 
Eg, He has left his hat 
behind, as opposed to 
He left his hat behind 

 
Ending could Include 
personal opinion, 
response, extra 
information, 
reminders, question, 
warning, 
encouragement to the 
reader  
 
Appropriate choice of 
pronoun or noun 
across sentences to 
aid cohesion 

Express own opinions 
clearly  
 
Consistently maintain 
viewpoint  
 
Summary clear at the 
end to appeal directly to 
the reader 
 
 
 
 
 
 
 
 
 
 

enhance text type and 
engage the reader 

Punctuation Punctuation Punctuation Punctuation Punctuation  Punctuation Punctuation  Punctuation 

 Consolidate Nursery 
list 

Consolidate Year R 
list 

Consolidate Year 1 list 
 
Consolidate Year 2 list 

 
Consolidate Year 3 
list 

 
Consolidate Year 4 list 

 
Consolidate Year 5 list 

Orally Introduce: 
Finger spaces,capital 
letters,full stops. 

Introduce:Finger 
spaces,full stops,capital 
letters and lowercase 
letters. 

Begin to punctuate 
sentences using a 
capital letter and a full 
stop. 

Begin to use question 
marks and/or 

Use both familiar, and 
new punctuation 
confidently and correctly 
including full stops, 
capital letters, questions 
marks and exclamation 

 
Use capital letters, full 
stops, question marks, 
exclamation marks, 
commas for lists and 
apostrophes for 
contraction. 

 
Use capital letters, full 
stops, question marks, 
exclamation marks, 
commas for lists and 
apostrophes for 
contraction. 

 
Use the range of 
punctuation taught at 
key stage 2 mostly 
correctly [for example, 
capital letters, full stops, 
question marks, 
exclamation marks, 
commas for lists, 

 
Use the range of 
punctuation taught at key 
stage 2 correctly [for 
example, semi-colons, 
dashes to mark 
independent clauses, 
colons, hyphens] and, 
when necessary, use 



exclamation marks to 
demarcate sentences. 

Consistently leave 
adequate spacing 
between words, 

 

 

mark 

 

 

 

Use the punctuation 
taught at key stage 1 
mostly correctly. 

apostrophes for 
contraction, inverted 
commas and other 
punctuation to indicate 
direct speech] 

such punctuation 
precisely to enhance 
meaning and avoid 
ambiguity. 

  Use capital letters for 
names of people, 
places, the days of the 
week, and for the 
personal pronoun I. 

Use capital letters for 
names of people, places, 
the days of the week, 
and for the personal 
pronoun I. 

 
Use capital letters for 
names of people, places, 
the days of the week, 
and for the personal 
pronoun I. 

 
Use capital letters for 
names of people, 
places, the days of the 
week, and for the 
personal pronoun I. 

 
Use capital letters for 
names of people, places, 
the days of the week, 
and for the personal 
pronoun I. 

 
Use capital letters for 
names of people, places, 
the days of the week, and 
for the personal pronoun 
I. 

  Use commas to 
separate items in a list. 

Use commas after –ly 
opener e.g. 
Fortunately,... Slow ly,... 

 
Begin to use commas 
after fronted adverbials 
e.g. Later that day, I 
heard the bad news 
 

Use commas to mark 
clauses, in complex 
sentences. 
 
Use commas to 
demarcate adverbs 
and fronted adverbials. 

Use commas to clarify 
meaning or avoid 
ambiguity in writing [for 
example, Let’s eat 
Grandad, or Let’s eat, 
Grandad.]  

Use hyphens to avoid 
ambiguity [for example, 
man eating shark versus 
man-eating shark, or 
recover versus re-cover]  

    
  Use brackets, dashes or 

commas to indicate 
parenthesis 

Use brackets, dashes or 
commas to indicate 
parenthesis 

   Use apostrophes for 
contracted forms and the 
possessive (singular) [for 
example, the girl’s book]  

Use apostrophes for 
singular possession e.g. 
the cat’s name. 
 
Use apostrophes to mark 
contracted forms in 
spelling e.g. don’t, can’t  
 
Begin to use the 
possessive apostrophe 
accurately for words with 
irregular plurals. 
 
 

Use apostrophes to 
mark singular and 
plural possession [for 
example, the girl’s 
name, the girls’ 
names] 
 
Apostrophes to mark 
singular and plural 
possession (e.g. the 
girl’s name, the boys’ 
boots) as opposed to s 
to mark a plural 

Use apostrophes to 
mark singular and plural 
possession [for example, 
the girl’s name, the girls’ 
names 
 
 
Apostrophes to mark 
singular and plural 
possession (e.g. the 
girl’s name, the boys’ 
boots) as opposed to s 
to mark a plural 
 

Use apostrophes to mark 
singular and Apostrophes 
to mark singular and 
plural possession (e.g. 
the girl’s name, the boys’ 
boots) as opposed to s to 
mark a plural 
 
Apostrophes to mark 
singular and plural 
possession (e.g. the girl’s 
name, the boys’ boots) 
as opposed to s to mark 
a plural 



Able to place the 
possessive 
apostrophe accurately 
for words with irregular 
plurals 

Able to indicate 
possession, using an 
apostrophe, for plural 
nouns 

Able to place the 
possessive apostrophe 
accurately for words with 
irregular plurals 

Able to indicate 
possession, using an 
apostrophe, for plural 
nouns 

Able to place the 
possessive apostrophe 
accurately for words with 
irregular plurals 

Able to indicate 
possession, using an 
apostrophe, for plural 
nounsplural possession 
[for example, the girl’s 
name, the girls’ names] 
 
 
 

  Introduce bullet points 
to write a list. 

 
Begin to use  bullet 
points to write a list. 

 
Use bullet points to write 
a list. 

 
Use bullet points to 
write a list. 

Punctuate bullet points 
consistently to list 
information. 

Punctuate bullet points 
consistently to list 
information. 

    
Introduce use of the 
colon before a list e.g. 
What you need:  

Begin to use of the 
colon before a list e.g. 
What you need:  

Use of thecolon before a 
list e.g. What you need:  

Use of the colon to 
introduce a list and use 
semicolons within list 
 
Use of semicolon, colon 
and dash to mark the 
boundary between 
independent clauses. 

    
Introduce ellipses to 
keep the reader hanging 
on. 

Begin to use  ellipses 
to keep the reader 
hanging on. 

Use  ellipses to keep the 
reader hanging on. 

Use  ellipses to keep the 
reader hanging on. 

Terminology 
For pupils to use and 
understand 
(accurately and 
appropriately) when 
discussing their writing 
and reading 

Terminology 
For pupils to use and 
understand (accurately 
and appropriately) 
when discussing their 
writing and reading 

Terminology 
For pupils to use and 
understand (accurately 
and appropriately) 
when discussing their 
writing and reading 

Terminology 
For pupils to use and 
understand (accurately 
and appropriately) when 
discussing their writing 
and reading 

Terminology  
For pupils to use and 
understand (accurately 
and appropriately) when 
discussing their writing 
and reading 

Terminology  
For pupils to use and 
understand (accurately 
and appropriately) 
when discussing their 
writing and reading 

Terminology  
For pupils to use and 
understand (accurately 
and appropriately) when 
discussing their writing 
and reading 

Terminology  
For pupils to use and 
understand (accurately 
and appropriately) when 
discussing their writing 
and reading 

letter, capital letter, 
word, sentence, 
rhyme, syllables, print 

letter, capital letter, 
word, sentence, rhyme, 
syllables, print, finger 
spaces.  

letter, capital letter, 
word singular, plural, 
sentence, punctuation, 
full stop, capital 

letter, capital letter, word 
singular, plural, 
sentence, punctuation, 
full stop, capital 
letter,question mark, 

 
letter, capital letter, word 
singular, plural, 
sentence, punctuation, 
full stop, capital 
letter,question mark, 

 
letter, capital letter, 
word singular, plural, 
sentence, punctuation, 
full stop, capital 
letter,question mark, 

 
letter, capital letter, word 
singular, plural, 
sentence, punctuation, 
full stop, capital 
letter,question mark, 

 
letter, capital letter, word 
singular, plural, sentence, 
punctuation, full stop, 
capital letter,question 
mark, exclamation mark, 



letter,question mark, 
exclamation mark, verb, 
noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’ 

exclamation mark, verb, 
noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’, 

exclamation mark, verb, 
noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’ 

exclamation mark, 
verb, noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’ 
 

exclamation mark, verb, 
noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’ 

verb, noun, adjective, 
conjunction, suffix, 
pronoun. alliteration, 
simile – ‘as’ 

 Noun, verb, subject Noun, verb, subject noun, noun phrase, 
statement, question, 
exclamation, 
command,compound, 
suffix, adjective, adverb, 
verb, tense (past, 
present) apostrophe, 
comma, subordinating 
conjunction, coordinating 
conjunction.. 

noun, noun phrase, 
statement, question, 
exclamation, 
command,compound, 
suffix, adjective, adverb, 
verb, tense (past, 
present) apostrophe, 
comma, subordinating 
conjunction, coordinating 
conjunction. 

noun, noun phrase, 
statement, question, 
exclamation, 
command,compound, 
suffix, adjective, 
adverb, verb, tense 
(past, present) 
apostrophe, comma, 
subordinating 
conjunction, 
coordinating 
conjunction. 

noun, noun phrase, 
statement, question, 
exclamation, 
command,compound, 
suffix, adjective, adverb, 
verb, tense (past, 
present) apostrophe, 
comma, subordinating 
conjunction, coordinating 
conjunction. 

noun, noun phrase, 
statement, question, 
exclamation, 
command,compound, 
suffix, adjective, adverb, 
verb, tense (past, 
present) apostrophe, 
comma, subordinating 
conjunction, coordinating 
conjunction. 

     preposition, conjunction, 
word family, prefix, 
clause, subordinate 
clause, direct speech, 
consonant, consonant 
letter, vowel, vowel 
letter, inverted commas 

preposition, 
conjunction, word 
family, prefix, clause, 
subordinate clause, 
direct speech, 
consonant, consonant 
letter, vowel, vowel 
letter, inverted 
commas 

preposition, conjunction, 
word family, prefix, 
clause, subordinate 
clause, direct speech, 
consonant, consonant 
letter, vowel, vowel 
letter, inverted commas 

preposition, conjunction, 
word family, prefix, 
clause, subordinate 
clause, direct speech, 
consonant, consonant 
letter, vowel, vowel letter, 
inverted commas 

   articles determiner determiner, pronoun, 
possessive pronoun, 
adverbial 

determiner,pronoun, 
possessive pronoun, 
adverbial 

determiner, pronoun, 
possessive pronoun, 
adverbial 



    
  

modal verb, relative 
pronoun, relative clause, 
parenthesis, bracket, 
dash, cohesion, 
ambiguity 

 
modal verb, relative 
pronoun, relative clause, 
parenthesis, bracket, 
dash, cohesion, 
ambiguity 

    
   

subject, object, active, 
passive,synonym, 
antonym,ellipsis, hyphen, 
colon, semi-colon, bullet 
points 

 Spelling  Spelling  Spelling  Spelling  Spelling Spelling Spelling  

 
Spell words by 
identifying the sounds 
and then writing the 
sound with letter/s. 

As children’s 
knowledge of the 
alphabetic code 
increases, teachers 
should encourage 
correct spelling. 

Words containing each 
of the 40+ phonemes 
already taught. 

Common exception 
words. 

The days of the week 

Name the letters of the 
alphabet 

Name the letters of the 
alphabet in order 

Use letter names to 
distinguish between 
alternative spellings of 
the same sound  

Add prefixes and 

Segment spoken words 
into phonemes and 
representing these by 
graphemes, spelling 
many correctly. 

Learn new ways of 
spelling phonemes for 
which 1 or more 
spellings are already 
known, and learn some 
words with each spelling, 
including a few common 
homophones 

Learn to spell common 
exception words. 

Learn to spell more 
words with contracted 
forms. 

Spell correctly most 
words from the year 3 / 
year 4 spelling list  

  

Use further prefixes and 
suffixes and understand 
how to add them 
(English Appendix 1) 
(dis- re- in- mis- sub-, -
ful, -ness, -ly, -ment, -
ness) 

Spell further 
homophones 

Spell words that are 
often misspelt (English 
Appendix 1) 

Place the possessive 

Spell correctly most 
words from the year 3 
/ year 4 spelling list  

  

Use further prefixes 
and suffixes and 
understand how to add 
them (English 
Appendix 1) il- auto- 
super- inter- anti- -
ation -ouus 

Spell further 
homophones 

Spell words that are 
often misspelt (English 
Appendix 1) 

Place the possessive 

Spell correctly most 
words from the year 
3/year 4 spelling list, and 
some words from the 
year 5/year 6 spelling 
list. 

Spell correctly most 
words from the year 
5/year 6 spelling list, and 
use a dictionary to check 
the spelling of 
uncommon or more 
ambitious vocabulary. 

Use further prefixes and 
suffixes and understand 
the guidance for adding 
them 

Spell some words with 
‘silent’ letters [for 

Spell correctly most 
words from the year 
3/year 4 spelling list, and 
some words from the 
year 5/year 6 spelling list. 

Spell correctly most 
words from the year 
5/year 6 spelling list, and 
use a dictionary to check 
the spelling of uncommon 
or more ambitious 
vocabulary. 

  

Use further prefixes and 
suffixes and understand 
the guidance for adding 
them 

Spell some words with 



suffixes 

Use the spelling rule for 
adding –s or –es as the 
plural marker for nouns 
and the third person 
singular marker for 
verbs 

Use the prefix un– 
(understanding how this 
changes the meaning 
of verbs and adjectives) 

  

Use –ing, –ed, –er and 
–est where no change 
is needed in the 
spelling of root words 
[for example, helping, 
helped, helper, eating, 
quicker, quickest] 

Apply simple spelling 
rules and guidance, as 
listed in English 
Appendix 1 

Write from memory 
simple sentences 
dictated by the teacher 
that include words 
using the GPCs and 
common exception 
words taught so far 

Segment spoken words 
into phonemes and 
represent these by 
graphemes,  spelling 
some words correctly 
and making 
phonetically plausible 

Learn the possessive 
apostrophe (singular) 
[for example, the girl’s 
book] 

Distinguish between 
homophones and near-
homophones 

Add suffixes to spell 
longer words including –
ment, –ness, –ful, –less, 
–ly. 

Apply spelling rules and 
guidance, as listed in 
English appendix 1 

Write from memory 
simple sentences 
dictated by the teacher 
that include words using 
the GPCs, common 
exception words and 
punctuation taught so far 

Form nouns using 
suffixes such as –ness, 
–er and by compounding 
[for example, 
whiteboard, superman] 

Form adjectives using 
suffixes such as –ful, –
less 

Use of the suffixes –er, –
est in adjectives 

Some features of written 
Standard English 

Use of –ly in Standard 

apostrophe accurately in 
words with regular 
plurals [for example, 
girls’, boys’] and in words 
with irregular plurals [for 
example, children’s] 

Use the first two or three 
letters of a word to check 
its spelling in a dictionary 

Write from memory 
simple sentences, 
dictated by the teacher, 
that include words and 
punctuation taught so 
far. 

Form nouns using a 
range of prefixes [for 
example super–, anti–, 
auto–] 

Explore and collect word 
families based on 
common words, showing 
how words are related in 
form and meaning [For 
example, medical, 
medicine, medicinal, 
medic, paramedic, 
medically] and to extend 
vocabulary. 

Use of the forms a or an 
according to whether the 
next word begins with a 
consonant or a vowel [for 
example, a rock, an 
open box]; 

Explore and collect 
words with prefixes 

apostrophe accurately 
in words with regular 
plurals [for example, 
girls’, boys’] and in 
words with irregular 
plurals [for example, 
children’s] 

Use the first two or 
three letters of a word 
to check its spelling in 
a dictionary 

Write from memory 
simple sentences, 
dictated by the 
teacher, that include 
words and punctuation 
taught so far. 

Spell words as 
accurately as possible 
using their phonic 
knowledge and other 
knowledge of spelling, 
such as morphology 
and etymology 

 

example, knight, psalm, 
solemn] 

Continue to distinguish 
between homophones 
and other words which 
are often confused 

Use knowledge of 
morphology and 
etymology in spelling 
and understand that the 
spelling of some words 
needs to be learnt 
specifically, as listed in 
English Appendix 1 

 

Use dictionaries to check 
the spelling and meaning 
of words. 

Use the first three or four 
letters of a word to check 
spelling, meaning or 
both of these in a 
dictionary 

Use a thesaurus 

Use suffixes ate, -ise, -
ify to convert nouns and 
adjectives into verbs. 

Investigate verb prefixes 
[For example, dis-, re-, 
pre-, mis-, over-] 

 

‘silent’ letters [for 
example, knight, psalm, 
solemn] 

Continue to distinguish 
between homophones 
and other words which 
are often confused 

Use knowledge of 
morphology and 
etymology in spelling and 
understand that the 
spelling of some words 
needs to be learnt 
specifically, as listed in 
English Appendix 1 

Use dictionaries to check 
the spelling and meaning 
of words. 

Use the first three or four 
letters of a word to check 
spelling, meaning or both 
of these in a dictionary 

Use a thesaurus 

 



attempts at others. English to turn adjectives 
into adverbs 

 

super, anti, auto 

Spell words as 
accurately as possible 
using their phonic 
knowledge and other 
knowledge of spelling, 
such as morphology and 
etymology 

 

 RWI - Allocate correct 
list from Spelling 
Shed 

RWI - Allocate correct 
list from Spelling 
Shed 

Spelling Shed Spelling Shed  Spelling Shed  Spelling Shed  Spelling Shed  

  

 

1.The /f/, /l/, /s/, /z/ and 
/k/ sounds are usually 
spelt as ff, ll, ss, zz and 
ck if they come straight 
after a single vowel 
letter in short words.  

2.The /k/ sound spelled 
‘k’ before e, I and y. 
The /nk/ sound found at 
the end of words 
usually comes after a 
vowel.  

3.The  -tch This sound 
is usually spelled as 
‘tch’ when it comes 
after a single vowel 
letter. 

4.Some words end with 
an /e/ sound spelled ‘y’. 
English words hardly 
ever end with the letter 
‘v’, so if a word ends 
with a /v/ sound, the 
letter ‘e’ usually needs 
to be added after the 
‘v’. 

1.The /j/ sound spelled –
dge at the end of words.  
This spelling is used 
after the short vowel 
sounds. 

2.The /j/ sound spelled –
ge at the end of words.  
This spelling comes after 
all sounds other than the 
‘short vowels.’ 

3. The /j/ sound spelled 
with a g.  

4. The /s/ sound spelled 
c before e, i and y.  

5.The /n/ sound spelled 
kn and gn at the 
beginning of words.  

6.Challenge Words 

7. The /r/ sound spelled 
’wr’ at the beginning of 
words.  

8.The /l/ or /ul/ sound 

1.The /ow/ sound spelled 
‘ou.’  Found often in the 
middle of words, 
sometimes at the 
beginning and very 
rarely at the end of 
words.  

2.The /u/ sound spelled 
‘ou.’ This digraph is only 
found in the middle of 
words. 

3.Spelling Rule: The /i/ 
sound spelled with a ‘y.’ 

4.Words with endings 
that sound like /ze/ as in 
measure are always 
spelled with  ‘-sure.’  

5. Words with endings 
that sound like /ch/ is 
often spelled –’ture’ 
unless the root word 
ends in (t)ch. 

6.Challenge words 

1.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings 
and/or meanings.  

2.The prefix ’in-’  can 
mean both ‘not’ and 
‘in’/’into.’ In these 
spellings the prefix ’in-’ 
means ‘not.’  

3.Before a root word 
starting with l, the ‘in-’ 
prefix becomes ‘il-’.  
Before a root word 
starting with r the 
prefix ‘in-’ becomes ’ir-
’ 

4.The prefix ‘sub-’ 
which means under or 
below. 

5.The prefix ‘inter-’ 
means between, 
amongst or during.   

1.Words ending in ‘-
ious.’ 

2.Words ending in ‘–
cious.’  If the root word 
ends in –ce the sound is 
usually spelled ‘-cious.’ 

3.Ending ‘-cial’ and ‘-tial.’  
After a vowel ‘-cial’ is 
most common and ‘-itial’ 
after a consonant.  But 
there are many 
exceptions.  

4.Ending ‘-cial’ and ‘-tial.’  
After a vowel ‘-cial’ is 
most common and ‘-itial’ 
after a consonant.  But 
there are many 
exceptions.  

5.Ending ‘-cial’ and ‘-tial.’  
After a vowel ‘-cial’ is 
most common and ‘-itial’ 
after a consonant.  But 
there are many 
exceptions.  

1.Challenge Words 

2.Challenge Words 

3.Challenge Words 

4.Challenge Words 

5.Challenge Words 

6.Challenge Words 

7.Challenge Words 

8.Challenge Words 

9.Challenge Words 

10.Challenge Words 

11.Spelling Rules: Words 
with the short vowel 
sound /i/ spelled y 

12.Spelling Rules:  
Words with the long 
vowel sound /i/ spelled 
with a y.  



5.Adding s and es to 
words (plurals)   If the 
ending sounds like /s/ 
or /z/, it is spelled as –
s.  If it forms an extra 
syllable, then it is 
spelled as –es.  

6.Adding the suffixes – 
ing and –ed to verbs.  If 
the verb ends in two 
consonant letters (the 
same or different), the 
ending is simply added 
on.  

7.Adding –er, –est and 
un- to words.  

8.Words of more than 
one syllable often have 
an unstressed syllable 
in which the vowel 
sound is unclear. 
Sometimes words can 
be joined together to 
form compound words. 

9.The /ai/ and /oi/ 
digraphs.   These 
digraphs are virtually 
never used at the end 
of words in English. 

10.The ay and oy 
digraphs.  These 
digraphs are used for 
those sounds at the 
ends of words and 
syllables.  

11.The long vowel 
sound /a/ spelled with 
the split digraph a-e 

12.The long vowel 
sound /e/ spelled with 
the split digraph e-e. 

13.The long vowel 

spelled ’-le’ at the end of 
words.  

9.The /l/ or /ul/ sound 
spelled ‘-el’ at the end of 
words.  This spelling is 
used after m, n, r, s, v, w 
and commonly s.  

10. The /l/ or /ul/ sound 
spelled ‘-al’ at the end of 
words.  

11. Words ending in ’-il.’ 

12.Challenge Words 

13. The long vowel ‘i’ 
spelled with a y at the 
end of words.  

14. Adding ‘-es’  to 
nouns and verbs ending 
in ‘y.’ 

15. Adding ‘-ed’ to words 
ending in y. The y is 
changed to an i. 

16.Adding ‘-er’ to words 
ending in y. The y is 
changed to an i. 

17. Adding ‘ing’ to words 
ending in ‘e’ with a 
consonant before it.  

18.Challenge Words 

19. Adding ‘er’ to words 
ending in ‘e’ with a 
consonant before it.  

20. Adding ‘-ing’ to 
words of one syllable.  
The last letter is doubled 
to keep the short vowel 
sound.  

21.Adding ‘–ed'’ to 
words of one syllable.  

7.Words with the prefix 
’re-’   ‘re-’ means ‘again’ 
or ‘back.’ 

8.The prefix ’dis-’ which 
has a negative meaning.  
It often means ‘does not’ 
as in does not agree = 
disagree.  

9.The prefix ’mis-’ This is 
another prefix with 
negative meanings.  

10.Adding suffixes 
beginning with vowel 
letters to words of more 
than one syllable. The 
consonant letter is not 
doubled if the syllable is 
unstressed.  

11.Adding suffixes 
beginning with vowel 
letters to words of more 
than one syllable. If the 
last syllable of a word is 
stressed and ends with 
one consonant letter 
which has just one vowel 
letter before it, the final 
consonant letter is 
doubled. 

12.Challenge words 

13.The long vowel /a/ 
sound spelled ‘ai’   

14.The long /a/ vowel 
sound spelled ’ei.’ 

15.The long /a/ vowel 
sound spelled ’ey.’ 

16.Adding the suffix –ly.   
Adding the –ly suffix to 
an adjective turns it into 
an adverb.  

6.Challenge Words 

7.The suffix ’-ation’ is 
added to verbs to form 
nouns.   

8.The suffix ’-ation’ is 
added to verbs to form 
nouns.   

9.Adding –ly to 
adverbs. 
Remembering words 
ending in ‘-y’ become 
‘-ily’ and words ending 
in ‘–le’ become ‘–ly.’ 

10.Adding ‘-ly’ to to 
turn an adjective into 
an adverb when the 
final letter is ‘l.’  

11.Word with the ’sh’ 
sound spelled ch.  
These words are 
French in origin. 

12.Challenge Words  

13.Adding the suffix ‘–
ion.’ When the root 
word ends in ’d,’ ‘de’ 
or ‘se’ then the suffix ’-
ion’ needs to be ‘-
sion.’ 

14.Adding the suffix –
ous.’  Sometimes the 
root word is obvious 
and the usual rules 
apply for adding 
suffixes beginning with 
vowel letters.   
Sometimes there is no 
obvious root word 
though. 

15.The suffix ‘-ous.’  
The final ‘e’ of the root 
word must be kept if 

6.Challenge words 

7.Words ending in ‘-ant.’  
‘-ant’ Is used if there is 
an ‘a’ or ‘ay’ sound in the 
right place.  

8.Words ending in ‘-
ance.’  ‘-ance’ Is used if 
there is an ‘a’ or ‘ay’ 
sound in the right place.  

9.Use –ent and -ence  
after soft c (/s/ sound), 
soft g (/j/ sound) and qu.  
There many exceptions 
to this rule.  

10. Words ending in ‘-
able’ and ‘-ible.’  ‘-able’ 
is used where there is a 
related word ending ‘-
ation.’ 

11.Words ending in ‘-
ably’ and ‘-ibly.’  The ‘-
able’ ending is usually 
but not always used if a 
complete root word can 
be heard before it.    ‘y’ 
endings comply with 
previously learned rules 
and is replaced with ‘i’ as 
in rely > reliably  

12.Challenge Words  

13. Words ending in ‘-
able.’  If this is being 
added to a root word 
ending in –ce or –ge 
then the e after the c or 
g is kept other wise they 
would be said with their 
hard sounds as in cap 
and gap.  

14.Adverbs of time 
(temporal adverbs) these 
are words to develop 

13.Spelling Rules:  
Adding the prefix ‘-over’ 
to verbs.  

14.Spelling Rules: 
Convert nouns or verbs 
into adjectives using 
suffix ‘-ful.’ 

15.Spelling Rules: Words 
which can be nouns and 
verbs.  

16.Spelling Rules:  
Words with an /o/ sound 
spelled ‘ou’ or ‘ow.’ 

17.Spelling Rules:  
Words with a ‘soft c’ 
spelled /ce/. 

18.Spelling Rules: Prefix 
dis, un, over, im.   Each 
have a particular 
meaning: dis – reverse; 
un – not; over – 
above/more; im – 
opposite 

19.Spelling Rules:  
Words with the /f/ sound 
spelled ph. 

20.Spelling Rules:  
Words with origins in 
other countries 

21.Spelling Rules:  
Words with unstressed 
vowel sounds. 

22.Spelling Rules:  
Words with endings 
/shuhl/ after a vowel 
letter. 

23.Spelling Rules: Words 
with endings /shuhl/ after 
a consonant letter.  



sound /i/ spelled with a 
split digraph i-e. 

14.The long vowel 
sound /o/ spelled with 
the split digraph o_e. 

15.The long vowel /oo/ 
and /yoo/ sounds 
spelled as u-e.  These 
sounds are usually 
found in the middle or 
at the end of words. 

16.The /ar/ consonant 
digraph.  This digraph 
may be used at the 
beginning, middle or 
end of words.  

17.Long vowel sound 
/e/ spelled ee.  The 
letters ‘ee’ make a long 
vowel sound like in the 
word see.  This is a 
common way of 
spelling the sound and 
is found in the middle of 
words and sometimes 
at the end.  

18.The long vowel 
sound /e/ spelled ea. 
Another common 
spelling of the sound 
which is often found in 
the middle and end of 
words.  

19.The short vowel 
sound /e/ spelled ea.  

20.The vowel digraph 
er.  In these words the 
sound is stressed 

21.The vowel digraph 
er.  In these words the 
sound is unstressed 
and found at the end of 
words.  

The last letter is doubled 
to keep the short vowel 
sound.  

22.The ‘or’ sound 
spelled ’a’ before ll and ll 

23.The short vowel 
sound ‘o.’ 

24.Challenge Words 

25. The /ee/ sound 
spelled ‘–ey’ 

26.Words with the 
spelling ‘a’ after w and 
qu.  

27. The /er/ and /or/ 
sound spelled with or or 
ar.  

28.The /z/ sound spelled 
s. 

29. The suffixes ‘-ment’ 
and ‘-ness’ 

30. The suffixes ‘-ful’ and 
‘-less’  If a suffix starts 
with a consonant letter.  
It is added straight onto 
most root words.  

31.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings 

32.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

17. Homophones – 
words which have the 
same pronunciation but 
different meanings 
and/or spellings.  

18.Challenge Words 

19.The /l/ sound spelled 
‘-al’ at the end of words.   

20.The /l/ sound spelled 
‘-le’ at the end of words.   

21.Adding the suffix ‘–ly’ 
when the root word ends 
in ‘-le’ then the ‘-le’ is 
changed to ‘-ly.’ 

22.Adding the suffix ‘-
ally’ which is used 
instead of ‘-ly’ when the 
root word ends in ‘–ic.’ 

23.Adding the suffix –ly.  
Words which do not 
follow the rules.  

24.Challenge Words 

25.Words ending in ‘-er’ 
when the root word ends 
in (t)ch. 

26.Words with the /k/ 
sound spelled ‘ch.’  
These words have their 
origins in the Greek 
language.  

27.Words ending with 
the /g/ sound spelled ‘–
gue’ and the /k/ sound 
spelled ‘–que.’  These 
words are French in 
origin.   

28.Words with the /s/ 
sound spelled ’sc’ which 
is Latin in its origin.  

the sound of ‘g’ is to 
be kept.  

16.The ‘ee’ sound 
spelled with an ‘i.’ 

17.The suffix ‘-ous.’  If 
there is an ‘ee’ sound 
before the ’-ous’ 
ending, it is usually 
spelled as i, but a few 
words have e. 

18.Challenge Words 

19.The ‘au’ digraph 

20.The suffix ‘-ion’ 
when the root word 
ends in ‘t’ or ‘te’ then 
the suffix becomes ’-
tion.’ 

21.The suffix ‘-ion’ 
becomes ’-ssion’ when 
the root word ends in 
’ss’ or ‘mit.’ 

22.The suffix ‘-cian’ 
used instead of ‘-sion’ 
when the root word 
ends in ’c’ or ‘cs’ 

23.Adding ‘-ly’ to 
create adverbs of 
manner.  These 
adverbs describe how 
the verb is occurring.  

24.Challenge Words 

25.Homophones – 
words which have the 
same pronunciation 
but different meanings 
and/or spellings.  

26.The /s/ sound 
spelled c before ’i’ and 
‘e’. 

chronology in writing.  

15. Adding suffixes 
beginning with vowel 
letters to words ending in 
–fer. The r is doubled if 
the –fer is still stressed 
when the ending is 
added. If the –fer is not 
stressed then the r isn’t 
doubled.  

16.Words with ‘silent’ 
letters at the start.  

17. Words with ‘silent’ 
letters (i.e. letters whose 
presence cannot be 
predicted from the 
pronunciation of the 
word) 

18.Challenge Words 

19. Words spelled with 
’ie’ after c. 

20. Words with the ‘ee’ 
sound spelled ei after c. 
The ‘i before e except 
after c’ rule applies to 
words where the sound 
spelled by ei is /ee/  
However there are 
exceptions like those in 
the spellings. 

21. Words containing the 
letter string ‘ough’ where 
the sound is /aw/. 

22. Words containing the 
letter string ’ough’ where 
the sound is /o/ as in 
boat or ‘ow’ as in cow.  

23.Adverbs of possibility. 
These words show the 
possibility that 
something has of 
occurring. 

24.Spelling Rules:  
Words with the common 
letter string ’acc’ at the 
beginning of words.  

25.Spelling Rules:  
Words ending in ’-ably.’ 

26.Spelling Rules:  
Words ending in ’-ible’ 

27.Spelling Rules:  
Adding the suffix ‘-ibly’ to 
create an adverb.  

28.Spelling Rules:  
Changing ‘-ent’ to ‘–
ence.’ 

29.Spelling Rules: -er, -
or, -ar at the end of 
words.  

30.Spelling Rules: 
Adverbs synonymous 
with determination.  

31.Spelling Rules:  
Adjectives to describe 
settings 

32.Spelling Rules: 
Vocabulary to describe 
feelings.  

33.Spelling Rules: 
Adjectives to describe 
character 

34.Grammar Vocabulary 

35.Grammar Vocabulary 

36.Mathematical 
Vocabulary  
 



22.The digraphs ir and 
ur.  Often found in the 
middle of words and 
occasionally at the 
beginning of words.  

23.The long vowel 
sound /oo/ as in Zoo.  
Very few words start or 
end with /oo/ 

24.The short vowel 
sound ‘oo’ as in foot.  
*Standard English 
pronunciation has been 
used here. In some 
parts of England the –
ook words may have a 
longer sound. 

25.The ‘oa’ digraph can 
come at the beginning 
or in the middle of 
words but very rarely at 
the end.   The ’oe’ 
digraph can be 
sometimes found at the 
end of words.  

26.The ’ou’ digraph.  
This digraph can be 
can be found at the 
beginning and in the 
middle of words. The 
only common English 
word ending in ‘ou’ is 
you.  

27.The ‘ow’ digraph.  
This digraph can make 
two different sounds 
like in ‘cow’ or in ‘blow.’ 

28.The ‘oo’ and ‘yoo’ 
sounds can be spelled 
as u-e, ue and ew.  If 
words end in the /oo/ 
sound, then it is likely 
that they will be spelled 
ew or ue. 

33.Words ending in ‘-
tion.’ 

34.Contractions – the 
apostrophe shows where 
a letter or letters would 
be if the words were 
written in full. 

35.The possessive 
apostrophe (singular) 

36.Challenge Words 

 

29.Homophones:  Words 
which have the same 
pronunciation but 
different meanings 
and/or spellings.  

30.Challenge Words 

31.The suffix ‘–sion’ 
pronounced /ʒən/ 

32.Revision – spelling 
rules we have learned in 
Stage 3. 

33.Revision – spelling 
rules we have learned in 
Stage 3. 

34.Revision – spelling 
rules we have learned in 
Stage 3. 

35.Revision – spelling 
rules we have learned in 
Stage 3. 

36.Revision – spelling 
rules we have learned in 
Stage 3. 
 

27.Some words have 
similar spellings, root 
words and meanings. 
We call these word 
families. ’sol word 
family’ and ‘real word 
family’ 

28.Some words have 
similar spellings, root 
words and meanings. 
We call these word 
families. ’phon word 
family’ and ‘sign word 
family’ 

29.Prefixes – ’super-’ 
‘anti’ and ‘auto.’ 

30.The prefix bi- 
meaning two. 

31.Challenge Words 

32.Plural possessive 
apostrophes. 

33.Revision – spelling 
rules we have learned 
in Stage 4. 

34.Revision – spelling 
rules we have learned 
in Stage 4. 

35.Revision – spelling 
rules we have learned 
in Stage 4. 

36.Revision – spelling 
rules we have learned 
in Stage 4. 
 

24.Challenge Words 

25. These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

26.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

27.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

28.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

29.These words are 
homophones or near 
homophones.  They 
have the same 
pronunciation but 
different spellings and/or 
meanings.  

30.Challenge Words 

31.Hyphens can be used 
to join a prefix to a root 
word, especially if the 
prefix ends in a vowel 
letter and the root word 
also begins with one. 



29.The digraph ‘ie’ 
making the /aɪ / sound 
as in pie. 

30.The digraph ‘ie’ 
making the /ee/ sound.  

31.The long vowel 
sound /i/ spelled ‘igh.’ 
This is usually found in 
the middle of words but 
sometimes at the end 
of words too.  

32.The /or/ sound.  The 
vowel digraph ‘or’ and 
trigraph ‘ore.’  It is more 
likely that when at the 
end of a word then it 
will be spelled with an 
‘e.’ 

33.The /or/ sound 
spelled with the digraph 
aw or au.  If it is at the 
end of a word it is more 
likely to be spelled with 
an aw and at the 
beginning of a word 
with au. 

34.The trigraphs ‘air’ 
and ‘ear’. These 
spellings are commonly 
found in the middle or 
at the end of words but 
can sometimes used at 
the beginning of words 
too.   

35.The /er/ sound 
spelled with ’ear’ or 
‘are’ 

36.Words with ’ph’ or 
‘wh’ spellings. 

 

32.Challenge Words 

33.Revision:  Year 5 
words 

34.Revision:  Year 5 
words 

35.Revision:  Year 5 
words 

36.Revision:  Year 5 
words 
 



Handwriting  Handwriting  Handwriting  Handwriting  Handwriting  Handwriting  Handwriting  Handwriting  

Siit comfortably on a 
chair at a table, when 
writing. 
 
Shows control in 
holding and using… 
mark-making tools.  
 
Beginning to use three 
fingers (tripod grip) to 
hold writing tools  
 
 
May be beginning to 
show preference for 
dominant hand 

Sit comfortably on a 
chair at a table, when 
writing. 
 
Shows a preference for 
a dominant hand. 

Sit correctly at a table, 
holding a pencil 
comfortably and 
correctly, 

Sit correctly at a table, 
holding a pencil 
comfortably and 
correctly, 

Sit correctly at a table, 
holding a pencil 
comfortably and 
correctly, 

Sit correctly at a table, 
holding a pencil 
comfortably and 
correctly, 

Choose the writing 
implement that is best 
suited for the task.  

Choose the writing 
implement that is best 
suited for the task.  

Enjoy drawing freely.  
 
Add some marks to 
their drawings, which 
they give meaning to. 
For example: “That 
says mummy” 
 
 
Make marks on their 
picture to stand for 
their name. 
 
 
Imitates drawing 
simple shapes such 
as circles and lines.  
 
Use some of their print 
and letter knowledge 
in their early writing. 
For example: writing a 
pretend shopping list 
that starts at the top of 
the page; writing ‘m’ 
for mummy.  
 
Write some or all of 
their name. 

Uses a pencil and holds 
it effectively to form 
recognisable letters 
 
Uses anticlockwise 
movement and retrace 
vertical lines. 
 
Form lower-case and 
capital letters correctly 

Begin to form lower-
case letters in the 
correct direction, 
starting and finishing in 
the right place. 

Form lower-case letters 
of the correct size 
relative to one another.  

Form capital letters  

Form digits 0-9  

Write capital letters and 
digits of the correct size, 
orientation and 
relationship to one 
another and to lower-
case letters. 

Write capital letters and 
digits of the correct size, 
orientation and 
relationship to one 
another and to lower-
case letters. 

Write capital letters 
and digits of the 
correct size, 
orientation and 
relationship to one 
another and to lower-
case letters. 

Write capital letters and 
digits of the correct size, 
orientation and 
relationship to one 
another and to lower-
case letters. 

Write capital letters and 
digits of the correct size, 
orientation and 
relationship to one 
another and to lower-
case letters. 



 
 
 
Notice some print, 
such as the first letter 
of their name, a bus or 
door number, or a 
familiar logo. 
 
Understand print has 
meaning and print can 
have different 
purposes 
 
 
 

  
Use spacing between 
words that reflects the 
size of the letters. 

     

Write some letters 
accurately. 

 
Understand which 
letters belong to which 
handwriting ‘families’ 
(i.e. letters that are 
formed in similar ways) 
and to practise these. 

 

Start using some of the 
diagonal and horizontal 
strokes needed to join 
letters and understand 
which letters, when 
adjacent to one another, 
are best left unjoined. 

Use the diagonal and 
horizontal strokes that 
are needed to join letters 
and understand which 
letters, when adjacent to 
one another, are best left 
unjoined  

 

Use the diagonal and 
horizontal strokes that 
are needed to join 
letters and understand 
which letters, when 
adjacent to one 
another, are best left 
unjoined. 

 

Choose which shape of 
a letter to use when 
given choices and 
decide whether or not to 
join specific letters. 

 

Choose which shape of a 
letter to use when given 
choices and decide 
whether or not to join 
specific letters. 

 

  
  Increase the legibility, 

consistency and quality 
of their handwriting [for 
example, by ensuring 
that the downstrokes of 
letters are parallel and 
equidistant; that lines of 
writing are spaced 
sufficiently so that the 
ascenders and 
descenders of letters do 
not touch) 

Increase the legibility, 
consistency and 
quality of their 
handwriting [for 
example, by ensuring 
that the downstrokes 
of letters are parallel 
and equidistant; that 
lines of writing are 
spaced sufficiently so 
that the ascenders and 
descenders of letters 

Write legibly,fluently and 
with increasing speed. 

 

Write legibly,fluently and 
with increasing speed. 

 



do not touch]  

 
Non Statutory 
Guidance 

 
Non Statutory 
Guidance 

Non Statutory 
Guidance 

Non Statutory 
Guidance 

Non Statutory 
Guidance 

Non Statutory 
Guidance 

Non Statutory 
Guidance 

Non Statutory 
Guidance 

  
Handwriting requires 
frequent and discrete, 
direct teaching. Pupils 
should be able to form 
letters correctly and 
confidently. The size of 
the writing implement 
(pencil, pen) should not 
be too large for a young 
pupil’s hand. 

Whatever is being used 
should allow the pupil 
to hold it easily and 
correctly so that bad 
habits are avoided. 

Left-handed pupils 
should receive specific 
teaching to meet their 
needs. 

Pupils should revise and 
practise correct letter 
formation frequently. 
They should be taught to 
write with a joined style 
as soon as they can 
form letters securely with 
the correct orientation. 

Pupils should be using 
joined handwriting 
throughout their 
independent writing. 

Handwriting should 
continue to be taught, 
with the aim of 
increasing the fluency 
with which pupils are 
able to write down what 
they want to say. This, in 
turn, will support their 
composition and 
spelling. 

Pupils should be using 
joined handwriting 
throughout their 
independent writing. 

Handwriting should 
continue to be taught, 
with the aim of 
increasing the fluency 
with which pupils are 
able to write down 
what they want to say. 
This, in turn, will 
support their 
composition and 
spelling. 

Pupils should continue to 
practise handwriting and 
be encouraged to 
increase the speed of it, 
so that problems with 
forming letters do not get 
in the way of their writing 
down what they want to 
say. They should be 
clear about what 
standard of handwriting 
is appropriate for a 
particular task, for 
example, quick notes or 
a final handwritten 
version. They should 
also be taught to use an 
unjoined style, for 
example, for labelling a 
diagram or data, writing 
an email address, or for 
algebra, and capital 
letters, for example, for 
filling in a form. 

Pupils should continue to 
practise handwriting and 
be encouraged to 
increase the speed of it, 
so that problems with 
forming letters do not get 
in the way of their writing 
down what they want to 
say. They should be clear 
about what standard of 
handwriting is 
appropriate for a 
particular task, for 
example, quick notes or a 
final handwritten version. 
They should also be 
taught to use an unjoined 
style, for example, for 
labelling a diagram or 
data, writing an email 
address, or for algebra, 
and capital letters, for 
example, for filling in a 
form. 

  


